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1. Перечень компетенций с указанием этапов их формирования в процессе освоения образовательной программы, описание показателей и критериев оценивания компетенций

	Курс
	Семестр


	Код и содержание компетенции
	Результаты обучения
	Оценочные средства

	3


	6-10

	Общепрофессиональные компетенции (ОПК):
ОПК-1 Способен применять знания иностранных языков и знания о закономерностях функционирования языков перевода, а также использовать систему лингвистических знаний при осуществлении профессиональной деятельности;
Профессиональные компетенции (ПК):
ПК-1

Владеет основными методами фонологического, морфологического, синтаксического, дискурсивного и семантического анализа с учетом языковых и экстралингвистических факторов;

ПК-5 Владеет основными способами описания и формальной репрезентации денотативной, концептуальной, коммуникативной и прагматической информации, содержащейся в тексте на естественном языке.

	знать: 
- культуру устной и письменной форм коммуникации на английском языке;

- основные фонетические, лексические, грамматические, словообразовательные явления    

 английского языка;
- лингвострановедческие реалии;
- тематическую и профессиональную лексику;
уметь: 
- анализировать и обобщать информацию;
- строить устные высказывания согласно грамматическим и лексическим нормам   

английского языка;

- выделять основную мысль в высказываниях различного уровня, выражать  

собственную точку зрения по заданному вопросу;
- читать и понимать газетные статьи в рамках профессиональной сферы общения;
- читать и понимать художественную литературу, выполнять стилистический анализ текста.
владеть:
- культурой мышления;
- необходимым запасом лексико-фразеологических единиц, грамматическим строем 

английского языка;

- подготовленной и неподготовленной устной речью в рамках изученной тематики;
- техникой чтения англоязычных СМИ, художественных произведений.

	


2. Типовые контрольные задания или иные материалы, необходимые для оценки владений, умений, знаний, характеризующих этапы формирования компетенций процессе освоения образовательной программы с описанием шкал оценивания и методическими материалами, определяющими процедуру оценивания.

	№ п/п
	Контролируемые разделы (темы), модули дисциплины/практики
	Код контролируемой компетенции
	Наименование

оценочного средства

	
	
	
	вид
	кол-во

	1.
	Course 3, Unit 1. Changing patterns of leisure
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

РИ - ролевая игра
	2

	2.
	Course 3, Unit 2

Man and the movies
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

К – кейс;

РИ – ролевая игра
	3

	3.
	Course 3, Unit 3

English schooling
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

РИ – ролевая игра


	2

	4.
	Course 3, Unit 4

Bringing up children
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

ТЗ - творческое задание
	3

	5
	Course 3, Unit 5

Painting
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

К - кейс
	2

	6
	Course 3, Unit 6

Feeling and emotions
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

ТЗ - творческое задание
	3

	7
	Course 3, Unit 7

Talking about people
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

К - кейс
	2

	8
	Course 3, Unit 8

Man and nature
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

ТЗ - творческое задание;

К - кейс
	3

	9
	Course 4, Unit 1

Higher Education in the United States of America
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

РИ – ролевая игра
	2

	10
	Course 4, Unit 2

Courts and Trial
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

ТЗ - творческое задание
	3

	11
	Course 4, Unit 3

Books and Reading
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

К - кейс
	2

	12
	Course 4, Unit 4

Man and Music
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

ТЗ - творческое задание
	3

	13
	Course 4, Unit 5
Difficult Children
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

К - кейс
	2

	14
	Course 4, Unit 6
Television
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

ТЗ - творческое задание
	3

	15
	Course 4, Unit 7

Customs and Holidays
	ОПК-1; ПК-1; ПК-5
	С - собеседование;

РИ - ролевая игра;

К - кейс
	2


Перечень оценочных средств

	№ п/п
	Наименование оценочного средства
	Краткая характеристика оценочного средства
	Представленность оценочного средства в ФОС

	1
	Деловая (ролевая) игра
	Совместная деятельность группы обучающихся и педагогического работника под управлением педагогического работника с целью решения учебных и профессионально-ориентированных задач путем игрового моделирования реальной проблемной ситуации. Позволяет оценивать умение анализировать и решать типичные профессиональные задачи.
	Тема (проблема), концепция, описание ролей и ожидаемый результат по каждой игре 

	2
	Кейс (конкретная ситуация-проблема)
	Проблемная ситуация, в которой обучающемуся предлагают осмыслить реальную профессионально-ориентированную ситуацию и найти пути (условия) решения  данной проблемы.
	Кейс и задания для  его решения   

	3
	Контрольная работа
	Средство проверки умений применять полученные знания для решения задач определенного типа по разделу или теме
	Комплект контрольных заданий по разделам (темам) по вариантам 

	4
	Собеседование
	Средство контроля, организованное как специальная беседа преподавателя с обучающимся на темы, связанные с изучаемой дисциплиной, и рассчитанное на выяснение объема знаний обучающегося по определенному разделу, теме, проблеме и т.п.
	Вопросы по разделам/темам дисциплины 

	5
	Творческое задание
	Частично регламентированное задание, имеющее нестандартное решение и позволяющее диагностировать умения, интегрировать знания различных областей, аргументировать собственную точку зрения. Может выполняться в индивидуальном порядке или группой обучающихся.
	Темы групповых или индивидуальных творческих заданий 
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Раздел (тема) дисциплины: Changing patterns of leisure
Вопросы:

1. What are the advantages and the disadvantages of a hiking tour?

2. What must you take with you if you are going on a week's walking tour?

3. What's your daily routine when on a hike?

4. How would you plan y o u r d a y in h o t stuffy weather?
5. W h at would you do in a cold and rainy weather? 
6. Do you take the weather forecast into account w h en gong hiking? 
7. What do you like for breakfast, dinner and supper w h en on a hike? 
8. .What must you do to make a fire, to cook scram bled eggs; to cook fish soup, to cook porridge?
Раздел (тема) дисциплины: Man and the movies

Вопросы:

1. Why do you think movies are regarded as "truly an art of our time"? 
2. How can movies be helpful for people besides relating to stories? Which of the spheres do you consider most significant? Give your reasons.
3. Why do you think movies possess the greatest esthetic and dedicational force? 
4. How can you account for the fact that the capacity of the movies for doing well has been questioned?
5. Why in your opinion do some people regard movies as a rudimentary art?
6. Would you agree that cinema can b e regarded as the popular art that it belongs to mass culture?
Раздел (тема) дисциплины: English schooling
Вопросы: 

1. What stages of education are there in England and Wales? Which of them are compulsory? 

2. In what institutions can children get pre-school education? 

3. Do all primary and secondary schools in England and Wales belong to the state system?

4. Don’t you think that independent schools sustain in equality in the field of education? 

5. In what schools within the maintained system can children get primary education? 

6. At what age are pupils usually transferred to secondary schools? How is it done in Russia? 

7. What secondary schools maintained by  the state do you know? Are all of them mixed? 

8. What kind of education do grammar schools offer? 

9. What does the term "comprehensive" imply? When did comprehensive education become a national policy?

Раздел (тема) дисциплины: Bringing up children

Вопросы: 

1. What is your style of behavior when you are 16?

2.  What problems do young people disagree on?

3.  How do mass media help teenagers?

4. Is it easy to be tolerant to young people?

5.  Do your parents understand you?

6. Why is discipline necessary? 

7. What will good communication teach children? 

Раздел (тема) дисциплины:Painting
Вопросы:
1. What comes to mind when you hear the word ‘painting’?

2. Do you or did you ever like painting?

3. Are you good at painting?

4. Do you think modern artists are good at painting?

5. What style or period of painting / art do you like?

6. What do you think of people who are very good at painting?

7. Do you think painting is an important school subject?

Раздел (тема) дисциплины: Feeling and emotions
Вопросы: 

1. Are you a sensitive person? Are you more or less emotional than other people? What makes you think so? 

2. Can you control your emotions well? How? 

3. When are emotions a problem? 

4. What is a crime of passion? Can you understand why feelings could cause someone to commit a crime? 

5. Are you generally a positive person or a negative person? 

6. Do you find it easy to explain your feelings to another person? If not, why is it difficult? 

7. What makes you feel best? Why? 

8. Is there a limit to how often we can feel good? In other words, if you feel good now, does that mean you will feel bad at some time later? 

9. Is sadness always a bad feeling? Are there good types of sadness and bad types of sadness? Give an example if you can. 

Раздел (тема) дисциплины: Talking about people 

Вопросы: 
1. Why do people have different likes and dislikes? What does it depend on?

2.  Who likes doing housework?

3. Why do many people love dogs?

4. Are there many people who love playing golf?

5. Can you imagine a person who hates TV?

6. Why do some people hate flying?

7. Think of a foreigner who lives in your country. What do you think he loves and hates about Russia?

Раздел (тема) дисциплины: Higher Education in the United States of America
Вопросы: 

1. What are the admission requirements to the colleges and universities? 

2. What are the three types of schools in higher education? 

3. What degrees are offered by schools of higher learning in the USA? What are the requirements for each of these degrees? 

4. What are the peculiarities of the curricula offered by a college or a university?
5. What is a credit in the US system of higher education? 
6. How many credits must an undergraduate student earn to receive a bachelor's degree? 
7. How can they be earned?
8. What steps do students have to take to enroll in a college/ university for admission? Speak about the exams they take — PSAT, SAT, ACT. 
9. What financial assistance are applicants eligible for? What is college scholarship, grants, loan? Explain and bring out the essence of student financial aid. 
10. Speak about the academic calendar of a university. How does an academic year differ from the one in Russia?
Раздел (тема) дисциплины: Courts and Trial
Вопросы:

1. What is the dual court system existing in the USA? 

2. What three levels of courts does it consist of? 

3. What is the jurisdiction of the trial court? 

4. Define the jurisdiction of the common pleas court. 

5. What kind of civil matters are brought to common pleas courts? 

6. Elaborate on probate, domestic relation and juvenile matters. 

7. Speak about the jurisdiction of state and federal courts of appeals and state supreme courts. 

8. What is the duty of the US Supreme Court?

Раздел (тема) дисциплины: Books and Reading

Вопросы: 
1. Do you read books based on recommendations?

2. What are some of the books that were recommended to you?

3. Were you ever given a bad recommendation?

4. Did it change your opinion of the person who recommended the book?

5. What books have you recommended for other people?

6. How often do you go to the library?

7. How many books do you check out at a time?

8. How do you choose the books you are going to read?

9. How important is the cover of the book.

10. Do you watch the movie that came from a book?

11. Most people say the book is better than the movie. Is this true for you?

Раздел (тема) дисциплины: Man and Music
Вопросы: 

1. What is the purpose of music in your opinion? 

2. Can music be defined in only one way? 

3. In what genres did the music develop? 

4. What was the Russian contribution to the art of music? 

5. In what way did instrumental music become engaged for various functions? 

6. What created the development of jazz and who facilitated the development? 

7. How did the youth of the 60-s respond to the highly trained specialist and professional music? 

8. In your opinion should musicians have musical training? 

9. What do you know about the Beatles and their contribution to the pop-music world? 

10. In-your opinion how will the technological age through radio, television and video influence the world of music?

Раздел (тема) дисциплины: Difficult Children
Вопросы: 

1. What makes a child unhappy? 

2. Why do you think, a child who, according to the text "sits at a dull desk at school" will later sit "at a duller desk in his office"? What is implied here? 

3. Why do many adults attach such importance to obedi​ence? Is it really in the child's interests? 

4. What are the usual arguments put forward against giving more freedom to the child? Are the arguments well-founded? 

5. Why is it wrong to pres-; sure a child into obedience? 6. What kinds of fear does a child experience? 

6. What kind of atmosphere is necessary for child's proper emotional development? 

7. What new traits and habits emerge in adolescence? 

8. How and why did Dr Spock's attitude change regarding the adolescents' games of war? 

9. Why is it so dangerous for children to be exposed to violence? 

10. How should the new generation be brought up?

Раздел (тема) дисциплины: Television

Вопросы: 

1. When did the idea of broadcasting both sound and vision first occur?
2. What were the major milestones in the develop​ment of TV before World War II? 
3. How did TV develop in the USA after the war? 
4. What was the first international event to be covered by TV? 
5.  What are the latest developments in TV? 
6. What are the possible future achievements of TV?
Раздел (тема) дисциплины: Customs and Holidays 

Вопросы: 
1. What distinctions can be pointed out between folklore and the formal culture of a people? 
2. How and in what situa​tions does folklore manifest itself? 
3. Can you specify different types of folklore as presented in the text above? 
4. What definition can be given to a custom as an example of partly verbal folklore? 
5. When and how can a custom become a festival ac​cording to the author of the text? 
6. What true folk customs are associated with the events that are described in the text as those that require "rites of passage"?
7.  What are the anniversary wedding customs that you learned about from the text?
Методические рекомендации по проведению коллоквиумов, собеседования:

Целью устного собеседования являются обобщение и закрепление изученного курса. Бакалаврам предлагается для освещения определенная тематика. При подготовке следует использовать словари и изученную лексику по предлагаемой теме.
Собеседование позволяет контролировать процесс формирования знаний, умений и навыков. Вместе с тем во время опроса осуществляется повторение и закрепление знаний, умений и навыков, совершенствуются диалогическая и монологическая формы речи.

Перед началом собеседования преподаватель может предложить прочитать, просмотреть соответствующие тексты, повторить правило, определение, вспомнить порядок рассуждений и т. д. 

Собеседование может проводиться в начале занятия, в таком случае оно служит не только целям контроля, но и готовит обучающихся к усвоению нового материала, позволяет увязать изученный материал с тем, с которым они будут знакомиться на этом же или последующих занятиях.

Опрос может быть индивидуальным, фронтальным, опросом по цепочке, взаимоопросом.

Для осуществления взаимоопроса бакалавр должен хорошо, свободно владеть материалом, поэтому оценки заслуживают как отвечающий, так и спрашивающий.

Уровень усвоения практического материала проверяется по каждой теме (устные ответы, совместное обсуждение вопросов, примеры из практики по каждой теоретической теме). При выполнении практических заданий бакалаврам следует обосновывать свои ответы. 

Собеседование предусматривает беседу по тематическому опроснику. Обучающийся должен по памяти отвечать на поставленные вопросы четко, грамотно, лаконично.

Шкалы и критерии оценивания: 

оценка «отлично» выставляется обучающемуся, если студент полностью раскрывает содержание вопросов, его ответ логичен, четко структурирован ОК-7; ОПК-1; ОПК-3; ПК-23; ПК-24
оценка «хорошо» выставляется студенту, если он твердо знает материал, грамотно и по существу излагает его, не допускает существенных неточностей в ответе на вопрос, правильно применяет теоретические положения при решении практических вопросов и задач, владеет необходимыми навыками и приемами их выполнения ОК-7; ОПК-1; ОПК-3; ПК-23; ПК-24
оценка «удовлетворительно» выставляется студенту, если он имеет знания только основного материала, но не усвоил его деталей, допускает неточности, недостаточно правильные формулировки, нарушения логической последовательности в изложении программного материала, испытывает затруднения при выполнении практических работ ОК-7; ОПК-1; ОПК-3; ПК-23; ПК-24
оценка «неудовлетворительно» выставляется студенту, который не знает значительной части программного материала, допускает существенные ошибки, неуверенно, с большими затруднениями выполняет практические работы ОК-7; ОПК-1; ОПК-3; ПК-23; ПК-24
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Лингвостилистический анализ художественного текста.

Примерный план лингвостилистического анализа художественного текста.

About The author.

Title.

The choice of the point of view and the form of speech.

The story is told from the point of view of: 

a) the author.

b) the main character of the story.

c) an onlooker who may be some minor participant in the action or some person outside the group of characters. 

  The story is told: 

a) in direct speech (the characters speaking for themselves).

b) in indirect speech (the author describing the thoughts and feelings of his characters).

c) in non-personal direct speech 

d) half-reported speech 

Technique of narration.

   The text under analysis is a piece of narration (description, dialogue, monologue, interior monologue- renders the thoughts and feelings of a character). It is a first (third) person narrative.

The general slant of the text is amusing, ironical, sarcastic, dramatic, dry, sad, funny, humorous, joyful, irate, scornful, affecting, lyrical, serious, friendly, optimistic, pessimistic, annoyed, modest, tense, calm, tranquil, pathetic, emotional, matter-of-fact, angry, tragic, arrogant, melancholy, cheerful.

Characters and characterization.

Main characters are…. They are presented directly (indirectly – through the action and speech). They are round (flat) characters.

The functional style of the text is belles-lettres (official, scientific etc) 

Plot structure

The text under analysis follows the chronological order of events. It easily falls into 4 logically connected parts: exposition, complication, climax and denouement. 

Climax-this episode has been given the greatest emphasis. It presents the pick of the development of the actions. It is the moment of greatest emotions.

Stylistic devises which author use in a text.

Personal impression

Summing up the analysis of the text, we should say that the author brilliantly used imagery to convey his massage to the reader. He shows the possibility of conveying mood and passions with the help of SDs.

Примерные фразы клеше используемые для анализа текста:

1. The story is written in a matter-of-fact (tragic, ironic, humorous, epic, satirical, elevated, etc.) tone (style, key). История написана в прозаическом (трагическом, ироническом, юмористическом, эпическом (героическом), сатирическом (насмешливом), благородном и т.п.) тоне (стиле, ключе).

2. The story is written with a touch of irony/The story is tinged with irony (tragedy, sadness, humour, epos, satire, etc.).История написана с оттенком иронии (трагедии, печали, юмора, эпоса, сатиры и т.п.).

3. The text/passage under analysis presents ...Текст/Отрывок в рамках данного анализа представляет .

4. The author employs a number of stylistic devices that produce ... effect. Автор использует ряд стилистических приёмов, которые производят ... эффект.

5. The author links ... to ...; the author likens ... to a human being. Автор связывает ... с ...; автор уподобляет ... человеку.

6. The author employs ...Автор употребляет ...

7. The author enhances the desired effect with the help of ...
Автор усиливает желаемый эффект с помощью ...

8. The author imposes his perception of the thing described on the reader. Автор навязывает своё восприятие вещей читателю.

9. These epithets daze the emotional force they carry.
Эти эпитеты ошеломляют своей эмоциональной силой.

10. The powerful effect produced by these expressive means is unquestionable.
Мощный эффект, производимый этими выразительными средствами, не подлежит сомнению.

11. The author's object in employing these stylistic devices is quite evident.
При использовании этих приёмов, цель автора вполне очевидна.

12. is described in a few masterful strokes описан несколькими мастерскими штрихами/в нескольких чертах.

13. Due to the vivid stylistic colouring ...  Благодаря   яркой стилистической окраске ...

14. draws the reader's attention to ...  ... привлекает внимание читателя к ...

15. The author emphasizes ...Автор подчёркивает ...

16. The author lends some stylistic coloring to the description of the man's portrait.

17. Автор прибегает к использованию некоторых стилистических окрасок для описания портрета человека.

18. Contribute largely to the vividness of ... representation. в значительной степени способствуют живости (яркости) ... представления.

19. This device colours the utterance emotionally. Этот приём подчёркивает эмоциональность высказывания.

20. This stylistic device aims at a mocking effect. Этот стилистический приём направлен на эффект насмешки.

21. The humorous effect is achieved by ...Юмористически эффект достигается путем ...

22. The metaphor strikes the reader with its vividness and makes him feel ...Эта метафора поражает читателя своей живостью (яркостью) и заставляет его чувствовать ...
23. The desired effect is strengthened by ... (is more enchanted by ...) Желаемый эффект усиливается путем ... (становится сильнее за счет ...).

24. The similes the author resorts to make the description far too picturesque and very illustrative. Сравнениями автор добивается очень живописного и показательного описания.

25. This metonymy may be interpreted as the author's attempt to Данная метонимия может быть истолкована как попытка автора 

26. These devices help to depict. Эти приёмы помогают изобразить 

27. The author's irony is directed at Авторская ирония направлена на. 

28. Within this phrase we can see some other expressive means...В рамках данной фразы мы можем видеть некоторые другие выразительные средства
29. The author strives for a effect. Автор стремится к эффекту.

30. The humorous effect is achieved by the incongruous combination of the solemn form and insignificant meaning. Юмористический эффект достигается путём нелепого сочетания торжественных и маловажных форм.

31. Here the author bursts with emotions. He is unable to conceal his feelings towards his own creation and pours on him the full measure of his disgust (sympathy, love, etc.) Здесь автор взрывается эмоциями. Он не в силах скрывать свои чувства по отношению к своему собственному творению и выплескивает их на него в полной мере (сочувствие, любовь и др.)

32. This is the case of climax. The sentences are so arranged that each of the consecutive sentences is more important, more significant and more emotionally colored than the preceding one, all of them forming a chain of interdependent elements. Это момент кульминации. Предложения расположены таким образом, что каждое последующее из них является более важным, более значительным и более эмоционально окрашенным, чем предыдущее, все они формируются в цепочку зависимых друг от друга элементов. 

33. The starting point of the climax is .../the peak of the climax is .../the climax serves to Отправной точкой кульминации является .../пиком кульминации является .../кульминацией служит.

34. The denouement is unexpected. Развязка неожиданная. The idea of the passage is as follows/may be summed up in the following words). Идея текста (отрывка) выглядит следующим образом .../может быть выражена следующими словами ...

35. The idea lies on the surface. Идея лежит на поверхности.
36. The analysis would be incomplete if we did not touch upon man's individual speech. Анализ был бы неполным, если бы мы не коснулись индивидуальной речи человека.

37. The author individualizes his character's speech for a definite purpose. By doing this he gives us some additional information concerning his character. It shows… Автор индивидуализирует речь своего персонажа для определенной цели. Делая это, он даёт нам некоторую дополнительную информацию о его характере. Он показывает..

38. The syntax of the dialogue is very simple; plenty of ... make the speech expressive and emotionally colored. Синтаксис диалога очень прост; большинство ... делает речь выразительной и эмоционально окрашенной.

39. The narrative part of the story is illustrative of literary-bookish English. It contains bookish words (ex.), long sentences with different participial and gerundial constructions (ex.). Повествовательная часть истории иллюстрирует литературный английский язык. Она содержит книжные слова (например: ...), длинные предложения с различными причастиями и герундиальными конструкциями (например: ...).

40. The speech of the characters is full of colloquial words (ex). The author's aim here is ...Речь персонажей наполнена разговорной речью (например: ...). Здесь целью автора является ...

41. The passage (story) is wholly narrative; wholly a dialogue; partially narrative and partially a dialogue. Вся история представлена в виде повествования; диалога; частично повествования и частично диалога.

42. The plot of the passage (story) is built around (is unfolded around; deals with) .Часть истории построена вокруг (разворачивается вокруг, имеет дело с) ...

43. By the way of conclusion I'd like to ...В заключении я хотел бы ...

Примерные тексты и задания для творческой работы:

Make linguostylistic analysis of following texts:

SPECIAL DUTIES

by Graham Greene


An English writer keenly concerned with the burning ethical, moral and political issues of the day. His novels and short stories always based on an entertaining intrigue are remarkable for the social impact they carry. His better-known works include: “The Heart of the Matter”(1948), “England Made Me”(1935), “The Quiet American”(1955), “Burnt-out Case”(1961).

William Ferraro, of Ferraro & Smith, lived in a great house in Montagu Square. One wing was occupied by his wife, who believed herself to be an invalid and obeyed strictly the dictate that one should live every day as if it were one’s last. For this reason her wing for the last ten years had invariably housed some Jesuit or Dominican priest with a taste for good wine and whisky and emergency bell in his bedroom. Mr.Ferraro looked after his salvation in more independent fashion. He retained the firm grasp on practical affairs that had enabled his grandfather, who had been a fellow exile with Mazzini, to found the great business of Ferraro & Smith in a foreign land. God has made man in his image, and it was not unreasonable for Mr.Ferraro to return the compliment and to regard God as the director of some supreme business which yet depended for certain of its operations on Ferraro & Smith. The strength of a chain is in the weakest link, and Mr.Ferraro did not forget his responsibility.


Before leaving for his office at 9:30 Mr.Ferraro as a matter of courtesy would telephone to his wife in the other wing. “Father Dewes speaking” a voice would say.


“How is my wife?”


“She passed a good night.”


The conversation seldom varied. There had been a time when Father Dewes’s predecessor made an attempt to bring Mr. and Mrs.Ferraro into a closer relationship, but he had desisted when he realized how hopeless his aim was, and how on few occasions when Mr.Ferraro dined with them in the other wing an inferior claret was served at table and no whisky was drunk before dinner.


Mr.Ferraro, having telephoned from his bedroom, where he took his breakfast, would walk rather as God walked in the Garden, through his library lined with the correct classics and his drawing-room, on the walls of which hung one of the most expensive art collections in private hands. Where one man would treasure a single Degas, Renoir, Cezanne, Mr.Ferraro bought wholesale - he had six Renoirs, four Degas, five Cezannes. He never tired of their presence, they represented a substantial saving in death duties.


On this particular Monday morning it was also May the first. The sense of spring had come punctually to London and the sparrows were noisy in the dust. Mr.Ferraro too was punctual, but unlike the seasons he was as reliable as Greenwich time. With his confidential secretary - a man called Hopkinson - he went through the schedule for the day. It was not very onerous, for Mr.Ferraro had the rare quality of being able to delegate responsibility. He did this the more rapidly because he was accustomed to make unexpected checks, and woe betide the employee who failed him. Even his doctor had to admit to a sudden countercheck from a rival consultant. “I think ,” he said to Hopkinson, “this afternoon I will drop in to Christie’s and see how Maverick is getting on.”(Maverick was employed as his agent in the purchase of pictures.) What better could be done on a fine May afternoon than check on Maverick? He added, “Send in Miss Saunders”, and drew forward a personal file which even Hopkinson was not allowed to handle.


Miss Saunders moused in. She gave the impression of moving close to the ground. She was about thirty years old with indeterminate hair and eyes of a startling clear blue which gave her otherwise anonymous face a resemblance to a holy statue. She was described in the firm’s books as “assistant confidential secretary” and her duties were “special” ones. Even her qualifications were special: she had been head girl at the Convent of Saint Latitudinaria, Woking, where she had won in three successive years the special prize for piety - a little triptych of Our Lady with a background of blue silk, bound in Florentine leather and supplied by Burns Oates & Washbourne. She also had a long record of unpaid service as a Child of Mary.

AMERICANS IN ITALY. MR.EGLANTINE

by Sinclair Lewis

An American writer, satirist. Bitterly criticized the American way of life, its standardization of cultural values, its money-worship. In 1930 he was awarded the Nobel Prize for the novel “Babbit”(1922). Wrote numerous novels and short stories.


Mr.Vernon Eglantine is thin and rather tall and as respectable looking as an English muffin. He resembles a professor in a five-elm college, and that is what he was until that slight misconception of his interest in a girl-student, when the college president is said to have him chased down the steps of Old Main and halfway to the library. Since then, he has prepared house organs for large and robust Cleveland farms, written verse for greeting cards, and translated scandalous novels from languages he does not quite understand into English, which you’d better not understand. And for thirty years he has been a veteran of American artistic colonies in Europe, along with his latest wife, Mitzi, who is jolly and has large amounts of black hair, not often washed. Verny and Mitzi are usually shaky from ten a.m., when they rise till ten-ten, when they have their first cognac.


They were insiders in the good old days of the Left Bank in Paris. Ten thousand of Americans lived in Paris then and had their own bars and restaurants and newspapers. There Verny added to his literary art and the art of sponging. His speciality was getting the names of rich new American arrivals from the local papers, calling on these innocents to ask, with all his skinny and storklike solemnity, about a hypothetical uncle back home, and gratefully inviting the tenderfoot of the boulevards out to a fat lunch. Good old Mitzi always just happened to drop in at the restaurant and she got invited too.


Sometimes, with Verny’s bright conversation and hints of how to see in Paris what could not be seen, the lunch was good for a hundred-dollar touch, so thankful was the cultural sucker at having this new friend to show him the soft and dusky underside of Paris. Sometimes it was only twenty-five - and a dollar and a half accepted cheerfully. Anyway, it was always a lunch - enough sordid solid sustenance to last the Eglantines for two days, so that they could reserve their cash for the more necessary provender of grappa and brandy.  


When the magnificent luncheon bill was reverently borne in, on silver, Verny as host would look at it yawningly, and do a skilled and professional fumble. Oh! He had left his purse at home! Never mind ; they knew and loved him here in this brocaded restaurant, they’d take his checks. And he would actually, with the slow art of the old master, bring out a real check-book, but what do you think? All the checks had been used up.


Sometimes the Eglantines had a quarter of an hour of warm pleasure in watching the downfall of the sucker, who ten days before had been a canny banker or salesman back home. Sometimes it was only five sly, exquisite minutes. But always, finally, the sucker paid for the lunch. Except that the Eglantines made it a principle that if he had “lent” them, as it was called, over seventy-five dollars, they themselves would pay, out of the fistful of paper francs which Mitzi carried in her greasy black and gold handbag.



They felt that they were spiritually soiled by having thus to associate with American businessmen, but they made up for it in their wonderful permanent friends of the Latin Quarter cafes: women with faces like athletic young men, young men with faces like petulant girls and all the geniuses who for ten years now had been writing a non-objective free-verse play about Edgar Poe. After 1946, this play, all the hundred lines of it so far written, would be turned into an existentialist drama with Lord Haw Haw as the hero.)


When War II came to make such annoying inconvenience to gentle people like the Eglantines, Verny and Mitzi escaped to England, where she washed her hair (early in 1941 it was) and he took to shaving and was employed by the government as an expert on American culture. 

THAT EVENING SUN

By William Faulkner

An American novelist and short story writer, a Nobel prize winner. Himself a Southerner, wrote almost exclusively about the South: the hard and hostile world of Southern aristocrats, Negroes and poor whites. His works mirror the decline and degradation of old families and the emergence in the South of hateful new men with their capitalistic morals and ways.

Monday is not different from any other weekday in Jefferson now. The streets are paved now, and the telephone and electric companies are cutting down more and more of the shade trees – the water oaks, the maples and locusts and elms – to make room for iron poles bearing clusters of bloated and ghostly and bloodless grapes, and we have a city laundry which makes the rounds on Monday morning, gathering the bundles of clothes into bright-coloured, specially made motor-cars: the soiled wearing of a whole week now flees apparationlike behind the alert and irritable electric horns, with along diminishing noise of rubber and asphalt like tearing silk, and even the Negro women who still take in white people’s washing after old custom, fetch and deliver it in automobiles. 

But fifteen years ago, on Monday morning the quiet, dusty, shady streets would be full of Negro women with, balanced on their steady, turbaned heads, bundles of clothes tied up in sheets, almost as large as cotton bales, carried so without touch of hand between the kitchen door of the white house and the blackened washpot beside a cabin door in Negro Hollow.

Nancy would set her bundle on the top of her head, then upon the bundle in turn she would set the black straw sailor hat which she wore winter and summer. She was tall, with a high, sad face sunken a little where her teeth were missing. Sometimes we would go a part of the way down the lane and across the pasture with her, to watch the balanced bundle and the hat that never bobbed nor wavered, even when she walked down into the ditch and up the other side and stooped through the fence. She would go down on her hands and knees and crawl through the gap, her head rigid, uptilted, the bundle steady as a rock or a balloon, and rise to her feet again and go on.

Sometimes the husbands of the washing women would fetch and deliver the clothes, but Jesus never did that for Nancy, even before Father told him to stay from our house, even when Dilsey was sick and Nancy would come cook for us.

And then about half the time we’d have to go down the lane to Nancy’s cabin and tell her to come on and cook breakfast. We would stop at the ditch, because Father told us not to have anything to do with Jesus – he was a short black man, with a razor scar down his face – and we would throw rocks at Nancy’s house until she came to the door, leaning her head around it without any clothes on.

“What yawl mean, chunking my house?” Nancy said. ”What you little devils mean?”

“Father says for you to come and get breakfast,” Caddy said. “Father says it’s over a half an hour now, and you’ve got to come this minute.”

“I ain’t studying no breakfast,” Nancy said. “I going to get my sleep out.”

“I bet you’re drunk,” Jason said. “Father says you’re drunk. Are you drunk, Nancy?”

“Who says I is?” Nancy said. “I got to get my sleep out. I ain’t studying breakfast.”

So after a while we quit chunking the cabin and went back home. When she finally came, it was too late for me to go to school. So we thought it was whisky until that day they arrested her again and they were taking her to jail and they passed Mr.Stovall. He was the cashier in the bank and a deacon in the Baptist church, and Nancy began to say:

“When you going to pay me, white man? When you going to pay me, white man? It’s been three times now since you paid me a cent-“ Mr.Stovall knocked her down, but she kept on saying, “When you going to pay me, white man? It’s been three times since-“ until Mr.Stovall kicked her in the mouth with his heel and the marshal caught Mr.Stovall back, and Nancy lying in the street, laughing. She turned her head and spat out some blood and teeth and said, “It’s been three times now since he paid me a cent.”

That was how she lost her teeth, and all that day they told about Nancy and Mr.Stovall.

THE RED ABOVE THE GREEN

by Sean O’Casey

An Irish writer, dramatist. Actively participated in Irish public life, was an ardent fighter for peace and a staunch communist. His plays are dedicated, as a rule, to burning social issues. In them he often resorts to symbolism and generalization. Has written a six-volume autobiography.

[…] Every shop, warehouse, bank, and building fluttered with flags; and walls flamed1 with rose, shamrock, and thistle, harps here and crowns there, with lions and unicorns in special places2. It was a gorgeous sight as the tram moved slowly through the streets, walled with fire; with copings, pillars, pediments, balconies, and balustrades swathed in purple and crimson cloths, edged with the finest gold3; and garlands of red, white, and blue4 joining them all lovingly together; fair and fine5 linen, taffeta, and tabinet6 of gentle weave, brought out and displayed with great cunning in honour of England’s valiant Queen.

On the tram crawled7 between the people crowding the street, the driver constantly blowing his whistle8 as a reminder to the people to keep a way clear; over Carlisle Bridge, into, and up, Westmoreland Street, Johnny pointing to the brightly lit clock, surmounted by a sparkling9 crown10, slung out of the office of the Irish Times.

“It’s a great thing,” said Johnny’s mother, “to see such enormous crowds so orderly, beset only with the one thought of enjoyin’ themselves. If the government ‘ud establish a Royal Residence here, there’d be no more loyal and law-abidin’ people in the whole livin’ world than the Irish people. We’re coming now to the heart of it all, she added – Thrinity College an’ the Bank of Ireland.”

The tram slowly glided, with the crowd around it, into a wide well of gleaming, glittering11, rippling12 lights13, turning the night into a laughing14 day. Through the first few streets, Johnny had seen the jewels hanging from Dublin’s ear and a shimmering15  circle of gems around her neck; but here he stared at the beautiful crown set lovingly on her head. Trinity College and the Royal Bank of Ireland were dripping16 in jewels of light17, and the countless banners fluttered like broad blossoms flowering in the midst of flames18. The great mass of people stood silent and still19, gazing spellbound in the of the wonder. The silence was fraught with a quiet passion of esteem and fealty. It was the adorning of the rock of their salvation, and Johnny and his mother pressed each other’s hands.

Out in the middle distance, Johnny caught sight of sparkling spots of silver shining out in the darker patches20 close to less brilliantly lighted buildings. They were the silver-mounted helmets of the police standing in batches, here and there, under the doorways and gateways of the buildings.

Suddenly a crowd of well-dressed young men, arranged in ranks like soldiers21, one of them carrying a big Union Jack, began to sing with all the vigour of their voices and the fervour of their young hearts:

God save our gracious Queen,

Long live our noble Queen,

God save the Queen!

“The College Boys are out, the College boys are out!” shouted the man of the wide watery22 mouth, jumping to his feet, and hanging half out over the top of the tram. “Now we’ll see a snatch of the thruth at last!”

But the vigour of the lusty23 singing voices was pushed down24 to a murmur25 by a low humming26 boo27 from the crowd, growing louder and deeper till it silenced the song and shook itself into a menacing28 roar29 of anger. A crash30 of splintered glass was heard, and pieces of a broken college window fell tinkling31 on the pavement below. The menacing roar mellowed into a chanting challenge, low at first, but gradually growing to the tumbling booming of a great river in flood32, as the huge crowd sang and pressed against the police in an effort to come closer to the College Boys:

The jealous English tyrant, now, has banned our Irish green,

And forced us to conceal it, like a something foul and mean;

But yet, by heavens! He’ll sooner raise his victims from the dead,

Than force our hearts to leave the green33 and cotton to the red35!

THE CHERRY TREE

by Alfred Coppard

An English short story writer and poet. Had tried many ways of earning a living when yet a boy. The early years of his life were later described in such stories as “The Presser”, “Pomona’s Babe”, “The Cherry Tree”. Followed the Dickens-Hardy tradition depicting the common people with impassioned concern and warm humour. Was a staunch fighter for peace.

There was uproar somewhere among the backyards of Australia Street. It was so alarming that the people at their midday meal sat still and stared at one another. A fortnight before murder had been done in the street, in broad daylight, with a chopper; people were nervous. An upper window was thrown open and a startled and starling  head exposed.  

“It’s that young devil, Johnny Flynn, again! Killing rats!” cried Mrs.Knatchbole, shaking her fist towards the Flynn’s backyard. Mrs.Knatchbole was ugly; she had a goitred neck and a sharp skinny nose with an orb shining at its end, constant as grief.

“You wait, my boy, till your mother comes home, you just wait!” invited this apparition, But Johnny was gazing sickly at the body of a big rat slaughtered by the dogs of his friend George. The uproar was caused by the quarrelling of the dogs, possibly for hours, but more probably, as is the customs of victors, for loot.

“Bob down!” warned George, but Johnny bobbed up to catch the full anger of those baleful Knatchbole eyes. The urchin put his fingers promptly to his nose.

“Look at that for eight years old,” screamed the lady. “Eight years old ‘e is! As true as God’s my maker I’ll…”

The impending vow was stayed and blasted forever, Mrs.Knatchbole being taken with a fit of sneezing, whereupon the boys uttered some derisive “Haws-haws!”

So Mrs.Knatchbole met Mrs.Flynn that night as she came from work, Mrs.Flynn being a widow who toiled daily and dreadfully at a laundry and perforce left her children, except for their school hours, to their own devices. The encounter was an emphatic one and the tired widow promised to admonish her boy.

“But it’s all right, Mrs.Knatchbole, he’s going from me in a week, to his uncle in London he is going, a person of wealth, and he’ll be no annoyance to ye then. I’m ashamed that he misbehaves but he’s no bad boy really.”

At home his mother’s remonstrances reduced Johnny to repentance and silence; he felt base indeed; he wanted to do something great and worthy at once to offset it all; he wished he had some money, he’d have gone and bought her a bottle of stout – he knew she liked stout.

“Why do ye vex people so, Johnny?” asked Mrs.Flynn wearily. “I work my fingers to bone for ye, week in and week out. Why can’t ye behave like Pomony?”

His sister was a year younger than him; her name was Mona, which Johnny’s elegant mind had disliked. One day he re-baptized her; Pomona she became and Pomona she remained. The Flynns sat down to supper. “Never mind about all that, mum,” said the boy, kissing her as he passed her chair, “talked to us about the cherry tree!” The cherry tree, luxuriantly blooming, was the crown of the mother’s memories of her youth and her father’s farm; around the myth of its wonderful blossoms and fruit she could weave garlands of romance, and to her own mind, as well as to the  minds of her children, it became a heavenly symbol of her old lost home, grand with acres and delightful with orchard and full pantry. What wonder that in her humorous narration the joys were multiplied and magnified until even Johnny was obliged to intervene. “Look here, how many horses did your father have, mum… really though?” Mrs.Flynn became vague, cast a furtive glance at her this son of hers and then gulped with laughter until she recovered her ground with: ”Ah, but there was a cherry tree!” It was a grand supper – actually a polony and some potatoes. Johnny knew this was because he was going away. Ever since it was known that he was to go to London they had been having something special like this, or sheep’s trotters, or a pig’s tail. Mother seemed to grow kinder and kinder to him. He wished he had some money, he would buy her a bottle of stout – he knew she liked stout.

ACROSS THE BRIDGE

by Graham Greene

An English writer keenly concerned with the burning ethical, moral and political issues of the day. His novels and short stories always based on an entertaining intrigue are remarkable for the social impact they carry.

“They say he’s worth a million,” Lucia said. He sat there in the little hot Mexican square, a dog at his feet, with an air of immense and forlorn patience. The dog attracted your attention at once; for it was very nearly an English setter, only something had gone wrong with the tail and the feathering. Palms wilted over his head, it was all shade and stuffiness round the bandstand, radios talked loudly in Spanish from the little wooden sheds where they changed your pesos into dollars at a loss. I could tell he didn’t understand a word from the way he read his newspaper – as I did myself picking out the words which were like English ones. “He’s been here a month,” Lucia said. “They turned him out of Guatemala and Honduras.” 

You couldn’t keep any secret for five hours in this border town. Lucia had only been twenty-four hours in the place, but she knew all about Mr. Joseph Calloway. The only reason I didn’t know about him (and I’d been in the place two weeks) was because I couldn’t talk the language any more than Mr.Calloway could. There wasn’t another soul in the place who didn’t know the story – the whole story of the Halling Investment Trust and the proceedings for extradition. Any man doing dusty business in any of the wooden booths in the town is better fitted by long observation to tell Mr.Calloway’s tale than I am, except that I was in – literally – at the finish. They all watched the drama proceed with immense interest, sympathy and respect. For, after all, he had a million.

Every once in a while through the long steamy day, a boy came and cleaned Mr.Calloway’s shoes: he hadn’t the right words to resist them – they pretended not to know his English. He must have had his shoes cleaned the day Lucia and I watched him at least half a dozen times. At midday he took a stroll across the square to the Antonio Bar and had a bottle of beer, the setter sticking to heel as if they were out for a country walk in England (he had, you may remember, one of the biggest estates in Norfolk). After his bottle of beer, he would walk down between the money-changers’ huts to the Rio Grande and look across the bridge into the United States: people came and went constantly in cars. Then back to the square till lunch time. He was staying in the best hotel, but you don’t get good hotels in this border town: nobody stays in them more than a night. The good hotels were on the other side of the bridge; you could see their electric signs twenty storeys high from the little square at night, like lighthouses marking the United States.

You may ask what I’d been doing in so drab a spot for a fortnight. There was no interest in the place for anyone; it was just damp and dust and poverty, a kind of shabby replica of the town across the river; both had squares in the same spots; both had the same number of cinemas. One was cleaner than the other, that was all, and more expensive, much more expensive. I’d stayed across there a couple of nights waiting for a man a tourist bureau said was driving down from Detroit to Yucatan and would sell a place in his car for some fantastically small figure – twenty dollars, I think it was. I don’t know if he existed or was invented by the optimistic half-caste in the agency; anyway, he never turned up and so I waited, not much caring, on the cheap side of the river. It didn’t much matter; I was living. One day I meant to give up the man from Detroit and go home or go south, but it was easier not to decide anything in a hurry. Lucia was just waiting for a car going the other way, but she didn’t have to wait so long. We waited together and watched Mr.Calloway waiting  - for God knows what.

I don’t know how to treat this story – it was a tragedy for Mr.Calloway, it was poetic retribution, I suppose, in the eyes of the shareholders he’d ruined with his bogus transactions, and to Lucia and me, at this stage, it was pure comedy – except when he kicked the dog. I am not a sentimentalist about dogs, I prefer people to be cruel to animals rather than to human beings, but I couldn’t help being revolted at the way he’d kicked that animal–with a hint of cold-blooded venom. 

Методические рекомендации по выполнению групповых или индивидуальных творческих заданий/проектов:

Творческое задание нацелено на развитие навыков самостоятельного творческого мышления, письменного, четкого формулирования идей, суждений, мнений, умения структурировать информацию, использовать основные категории и анализа, выделять причинно-следственные связи, иллюстрировать текст, аргументировать выводы. В рамках творческих заданий предусмотрен лингвостилистический анализ художественного текста. В процессе выполнения творческого задания (лингвостилистического анализа художественного текста) студенту предстоит выполнить следующие виды работ: ознакомиться с текстом; проанализировать речевую организацию языковых средств в конкретном тексте или в определенном типе текста, принципы их отбора и сочетания Главной целью здесь является определение того, как те или иные стилистические средства языка используются в текстах отдельных произведений, авторов, жанров и т.д., какие конкретные стилистические функции они выполняют, определить, как данная речевая организация языковых единиц способствует выражению авторской концепции /авторского замысла)... 
Шкалы и критерии оценивания:

оценка «отлично» выставляется обучающемуся, если студент полностью раскрывает содержание вопросов. 
оценка «хорошо» выставляется студенту, если он твердо знает материал, грамотно и по существу излагает его, не допускает существенных неточностей в ответе на вопрос, правильно применяет теоретические положения при решении практических вопросов и задач, владеет необходимыми навыками и приемами их выполнения 
оценка «удовлетворительно» выставляется студенту, если он имеет знания только основного материала, но не усвоил его деталей, допускает неточности, недостаточно правильные формулировки, нарушения логической последовательности в изложении программного материала, испытывает затруднения при выполнении практических работ 

оценка «неудовлетворительно» выставляется студенту, который не знает значительной части программного материала, допускает существенные ошибки, неуверенно, с большими затруднениями выполняет практические работы 

МИНИСТЕРСТВО НАУКИ И ВЫСШЕГО ОБРАЗОВАНИЯ РОССИЙСКОЙ ФЕДЕРАЦИИ
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высшего образования
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 имени Ахмата Абдулхамидовича Кадырова»

Кафедра английского языка__

(наименование кафедры)

Ролевая игра

по дисциплине  «Практикум по культуре речевого общения второго иностранного языка»
(наименование дисциплины)

Раздел (тема) дисциплины:Changing Patterns of Leisure
1. Тема (проблема) игры: “Picnic”
2. Концепция игры: Work in pairs or small groups. Help each other to remember your hiking tours:
3. Описание ролей: 

1. An unforgettable evening.
2. An embarrassing situation.
3. A frightening experience.
4. An experience which made you laugh.
Раздел (тема) дисциплины:  Man and the movies
1. Тема (проблема) игры: “The Role of Cinema in our life”
2. Концепция игры: Work in pairs. Discuss the films you have recently seen. One of the stu​dents is supposed to speak about a film he liked, the other about a different film which he disliked. Try and interrupt each other with questions to get some more information about the film you have not seen. Use the Topical Vocabulary.
3.Описание ролей: 
Model 1: A: I’ve seen a feature film that was a hit with the public.
I, myself, can praise it unreservedly. For one thing

The camera-work was wonderful .
B: I was less fortunate. The comedy I saw was a complete flop.

The leading actor was miscast. As for the camera-work…

Раздел (тема) дисциплины: English schooling 

1. Тема (проблема) игры: “Education in Russia and England”
2. Концепция игры: Team up with your fellow-student to discuss one of the following problems:

3.Описание ролей: 
1. Pre-school and primary education in Russia and England.

2. Secondary education in Russia and England.
3. Examinations in Russia and England.
One of the students is supposed to play the role of an Englishman, who knows very little about schools in Russia. The other will represent a future teacher of English displaying much interest about pre-school institutions, primary and secondary education in England. Try and interrupt each other with questions to get some more information. Compare the two systems. Find their merits and disadvantages. Agree or disagree with your partner's statements if you feel like it (see Appendix). Use the Topical Vocabulary.
Раздел (тема) дисциплины: Higher Education in the United States of America 
1. Тема (проблема) игры: “Choosing A Career”
2. Концепция игры 
3.Описание ролей: 1) From the dialogue in Ex. 4 Use the problems which young people face choosing a career in the USA. Team up with another student and discuss the problem of a career choice. Try to be convincing in defending your views. 2) Use the art of persuasion in making your son apply to the University of your choice which does not appeal to him. Vary the strategies from soft to hard.

Раздел (тема) дисциплины: Customs and Holidays 
1. Тема (проблема) игры: “National holidays”
2. Концепция игры Make up and act out a dialogue discussing national holidays. Do library research and collect additional materials describing unusual national holidays. Use the expressions of correcting people, agreement and disagree​ment, etc.:

3.Описание ролей:

1. Staying with your friends in Georgia, you discuss the customs and traditions of a national holiday with your host/ hostess.
2. Be a host/hostess to a guest from Britain or the USA and discuss the beauty of Russian folk tradition in festivals. Point out the revival of traditions.
3. Exchange opinions with your partner on the multination​al character of our society and the advantages of enrichment for the various traditions in the multinational situations.
4. Ожидаемый (е) результат(ы) 

Ожидаемые результаты ролевых игр - развития и совершенствования речевых умений и навыков студентов. Ролевые игры позволяют бакалаврам не только глубоко и с интересом овладевать иностранным языком и формировать коммуникативную компетенцию, но и развивать свою социально-личностную индивидуальность. 

Ролевая игра используется для решения комплексных задач усвоения нового материала, закрепления и развития творческих способностей, а также для формирования общеучебных умений. Она дает возможность студентам понять и изучить учебный материал с различных позиций. Социальная значимость ролевых игр в том, что в процессе решения определенных задач активизируются не только знания, но и развиваются коллективные формы общения, в том числе и коммуникативная компетенция.
Методические рекомендации по проведению деловой (ролевой) игры:

Формы проведения ролевых игр могут быть самыми разными: это и воображаемые путешествия, и дискуссии, и  конференции, и  прием пациентов и т.д.


Методика разработки и проведения ролевых игр предусматривает включение в полной мере или частично следующих этапов: подготовительного, игрового, заключительного и этапа анализа результатов игры.


На подготовительном этапе решаются вопросы, как организационного характера, так и связанные с предварительным изучением содержательного материала игры.
Организационные вопросы:
- распределение ролей;

- формирование игровых групп; 

- ознакомление с обязанностями. 
Предваряющие: 
-знакомство с темой, проблемой; 

-ознакомление с инструкциями, заданиями; 

-сбор материала; 

-анализ материала; 

-подготовка сообщения; 

-изготовление наглядности;

-консультации.


Игровой этап характеризуется включением в проблему и осознанием проблемной ситуации в группах и между группами. 


На заключительном этапе:

- вырабатываются решения по проблеме

1)
игра должна стимулировать мотивацию учения, вызывать у студентов интерес и желание хорошо выполнить задание; 

2)
ролевую игру нужно хорошо подготовить с точки зрения как содержания, так и формы, четко организовывать; 

3)
ролевая игра должна быть принята всей группой; 

4)
она непременно проводится в доброжелательной творческой атмосфере, вызывает у студентов чувство удовлетворения, радости; 

5)
преподаватель непременно сам верит в ролевую игру, в ее эффективность. Только при этом условии он может добиться хороших результатов; 

6)
большую значимость приобретает умение преподавателя установить контакт со студентами. Создание благоприятной, доброжелательной атмосферы на занятии – очень важный фактор. В процессе игры преподаватель иногда может взять себе какую-либо роль, однако не главную, чтобы игра не превратилась в традиционную форму работы под руководством. 

В ходе подготовки и проведения занятия, включающего игровые фрагменты, а также занятия – ролевой игры, были выработаны следующие рекомендации: функцию ролевой игры и ее место в учебном процессе, форму проведения, а также время, которое необходимо для проведения игры, определяет преподаватель. Форма проведения управления определяется преподавателем, исходя из: содержания самой игры; характера ситуационных задач, вопросов включенных в игру; степени подготовленности студентов; количества участников ролевой игры. В ролевой игре должен отрабатываться материал, работа над которым ведется в аудитории в данный момент, а также должны использоваться  из других тем с целью повторения. Выполнение ролевой игры должно осуществляться на материале, определяемом темой и ситуацией. Организуя игру, необходимо вовлечь в нее как можно больше студентов группы. В ролевой игре следует учитывать психологические особенности студентов. Преподаватель должен внимательно наблюдать за игрой, управлять ею, давая при этом необходимые рекомендации и подсказки, если возникают затруднения. В ходе ролевой игры преподаватель не исправляет ошибки студентов, однако рекомендуется ошибки незаметно фиксировать с целью их систематизации последующей коррекции.

В конце занятия подводятся результаты ролевой игры, преподаватель разбирает ошибки студентов, допущенные в ходе занятия, поощряет наиболее активных участников, хорошо справившихся со своей ролью.

Каждая выполненная правильна ситуационная задача – 5 баллов, допущены незначительные ошибки – 4 балла, допущены грубые ошибки – 3 балла и ситуационная задача, выполненная неправильно – 2 балла.

МИНИСТЕРСТВО НАУКИ И ВЫСШЕГО ОБРАЗОВАНИЯ РОССИЙСКОЙ ФЕДЕРАЦИИ
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Кейс 

(конкретная ситуация-проблема)

по дисциплине  «Практикум по культуре речевого общения второго иностранного языка_

                                (наименование дисциплины)

1. Раздел (тема) дисциплины: “Man and Movies”

Задание (я): Is the ability to perform an inborn gift or is it an acquired skill?(является ли способность к актерскому мастерству даром или же это приобретенные навыки? Выберите из перечисленных ниже тем одну для обсуждения
Содержание кейса:

Talking points:/темы для разговора
1. The artistic potential of a person, his timing.
2. Skilful directors, modern techniques, the possibilities of the camera to accentuate.
3. The value of experience, necessity to acquire technique.
2.Раздел (тема) дисциплины: “Painting”

Задание (я): You must decide whose arguments sound more convincing.(Вы должны решить, какие из аргументов более убедительны)
Содержание кейса: A group of students from a teacher training insti​tute now on school practice and their instructor are discussing what sort of social event to organize for the pupils of form 9 "A". In the course of the discussion opinions differ. Группа студентов педагогического института находятся на практике, и их руководитель предлагает выбрать мероприятие, куда можно повести 9 «А» класс. В ходе обсуждения мнения практикантов расходятся. 

C h a r a c t e r s (персонажи):

1. Anna K., aged 23, is fond of pictorial art and suggests visiting the town's art gallery where the works of M.Vrubel are on display at present ("Pan", "The Swan Princess", "Seated Demon" among them). The harmonious combination of the fantastic and the real, the gorgeous colour schemes are sure to appeal to the pupils of form 9 "A". What they want is something noble and worthy, an up​ lifting experience.

2. Victor М., aged 25, does not share Ann's enthusiasm for clas​sical art. He has nothing against it personally but thinks that teen​ agers need a different kind of artistic experience, something that they can possibly share in. He wants to take the pupils to a pop concert to be held in the near future not far from the school. Ac​ cording to him young people prefer pop to the classical arts. It is closer to their own experience of life, and provides an emotional outlet and release. Picture galleries are for elderly spinsters with nothing to do.

3. Katherine L, aged 51, resents Victor’s outburst and tells of her own school days: they used to visit the Tretyakov Gallery every week and studied the art of the famous Russian painters of the 18th and 19th centuries. A professional artist showed them round the Gallery. It was all thanks to this very artist that she fell in love with classical art. She remembers as if it were yesterday the joy of listen​ing to his lively descriptions of the subtleties of the composition and colour combinations. It is unacceptable to her that the young​er generation should be allowed to remain indifferent to such a wealth of classical heritage.

Marina K., aged 24, listened with pleasure to the views of her supervisor K. L. and couldn't agree more. She suggests invit​ing a specialist from the Museum of Fine Arts to give a lecture on the history of English painting. She had been present at the lecture on the French impressionists and loved every minute of it. The slides were a dream. "English painters" might be great fun too. She knows the telephone number and offers to do it herself.

5. Helen B., aged 23, admits she is no great art specialist her​ self, nevertheless she believes in handing down one's cultural her​itage from one generation to the next. Why not take the pupils on an excursion to Abramtsevo, the former estate of the famous art patron Mamontov, where Korovin and Vrubel worked on stage decorations and Valentin Serov painted his famous "Girl with Peaches". Even if the pupils fail to appreciate the works of art, a day in the open air is sure to do them a world of good.

6.Lucy В., aged 24, does not care for fine arts and is not ashamed to admit it. 9 "A" has worked hard all year. How can one expect them at the end of term to continue taking an active inter​est in serious, heavy subjects such as classical art. W hat they need now is diversion, relaxation, a chance to unwind. Why not orga​nize a picnic, perhaps on bicycles. She knows some fine woods not too far away where they could escape from the bustle of the city and play volleyball, badminton or whatever.

3.Раздел (тема) дисциплины: “Talking about People”

Задание (я): Try and interrupt each other with questions to get sufficient informa​tion about the characters you speak about. Use the Topical Vocabulary and the Outline for a Character Sketch of Ex. 6.
Содержание кейса: Work in pairs. Discuss real people or fictitious characters you find inter​esting. Bring out clearly their most prominent individual traits. One of the stu​dents is supposed to describe a person he/she likes, the other a person he/she dislikes. 
M o d e l:

A: I want to tell you about Peter who is by far the most affable m an from all I know. I can speak about him unreservedly. He is honest and generous, he is a man of high morals. Moreover, he is everyone's favourite ....

В: I am not as enthusiastic about people as you are. I do not take people for what they look and sound. I try to size them up accord​ing to their deeds. That's why I pass my judgement only on second thought. Very often some little things make us change our opinion of a person for the worse ....

4.Раздел (тема) дисциплины: “Man and nature”

Задание (я): Discuss any of the environmental problems of today. (Обсудите любую из проблем окружающей среды сегодня)
Содержание кейса: Work in pairs. You may speak about nature conservation in regard to nature destruction, environ​ mental protection in regard to pollution. One of the students is supposed to in​troduce a subject of mutual interest, the other student disagrees with his part​ner's viewpoint on the subject under discussion. Use the Topical Vocabulary.
M o d e l:

A: I must admit I'm mostly interested in the nature-man rela​tionship. I think it is the core item of the environmental protection policy. We should been environment-conscious to foresee the ill-effects of unrestricted industrialization and urbanization. I see these problem s as a global imperative for environmental protection to​ day. I am all for fighting pollution and against destruction of na​ture by man ...

В: I don't share your fears. You paint the situation black. I can hardly see any unfavourable connection between urbanization, on the one hand, and pollution, on the other. Could you possibly ex​plain what you mean by "the nature-man"relationship?

5.Раздел (тема) дисциплины: “Books and Reading”
Задание (я): Group work. Work in groups of three or four to discuss the pros and cons of reading detective novels and thrillers. Consider the following: (в группе из 3 или 4 обсудите «за» и «против» детективных романов или остросюжетных книг)

Содержание кейса:

"It has been estimated that only 3 percent of the popula​tion in Britain read such classics as Charles Dickens or Jane Austen; Agatha Christie's novels have sold more than 300 mil​lion copies."
(Longman Britain Explored)

"As thoughtful citizens we are hemmed in now by gigantic problems that appear as insoluble as they are menacing, so how pleasant it is to take an hour or two off to consider only the problem of the body that locked itself in its study and then used the telephone..."
(J.B. Priestley)

"There is nothing either good or bad, but thinking makes it so."
(W.Shakespeare)

"The world loves a spice of wickedness."  
(H. Longfellow)

"If Jonathan Wild the Great had been written today, I think he would have been the hero of it, not the villain, and we should have been expected to feel sorry for him. For compas​sion is the order of the day ...
Detective stories have helped to bring this about, and the convention that the murderee is always an unpleasant person, better out of the way."
(LP.Hartley)

"The crime novel is developing moral equivalency: un​pleasant detectives and charismatic criminals."
(The Guardian, Oct. 8 1997)
"If the question "Wither Fiction?" is raised, the novelist will have to make up his mind which side he is on. Is he to write: "She was a beautiful woman, witty, clever, cultivated, sympathetic, charming, but, alas, she was a murderess? Or is he to write: "She was a beautiful woman, witty, clever, etc., and to crown it all, was a murderess"?
(L.P. Hartley)

6.Раздел (тема) дисциплины: “Difficult Children”
Задание (я): Team up with your partner and discuss the following rules for parents. Extend on the items given below: ( сгруппируйтесь и обсудите правила для родителей)

Содержание кейса:

1. Take a good look at yourself; consciously or unconsciously children pattern themselves on their parents. If you have cer​tain traits you don't want your children to inherit, make a con​stant effort to get rid of these qualities. In other words, one of the most effective ways to child control is self-control.
2. Be relaxed. If you are ill at ease with children, they know it and become uneasy themselves. Children are very sensitive to tension.
3. Assert your authority. From the beginning try to make it clear to the children that while you love them and make any reasonable sacrifices for them, they are not rulers and have limit​ed privileges and definite obligations.
4. Don't expect miracles. The rule is particularly important in trying to cope with children. It is both unfair and unwise to expect miracles in dealing with children. Unfair, because very often they simply haven't reached that level of achievement yet. And unwise because if you constantly demand more than a child can give, you damage his confidence and may even end by making him doubt his value as a human being. Modern chil​dren grow physically and mentally very fast. But their rate of emotional growth is the same as it always was.
5. Be consistent. Few things upset a child more than indeci​sive and erratic treatment from two people who represent law and order and stability in his world — his parents.
(From: "The Secret World of Kids" by A. Ldnkletter)

7.Раздел (тема) дисциплины: “Customs and Holidays”

Задание (я): Pair work. Make up and act out a dialogue discussing national holidays. Do library research and collect additional materials describing unusual national holidays. Use the expressions of correcting people, agreement and disagree​ment, etc.: (создайте ситуацию и обсудите национальные праздники. Соберите в библиотеке дополнительный материал, описывающий необычные национальные праздники)
Содержание кейса:

1. Staying with your friends in Georgia, you discuss the customs and traditions of a national holiday with your host/ hostess.
2. Be a host/hostess to a guest from Britain or the USA and discuss the beauty of Russian folk tradition in festivals. Point out the revival of traditions.
3. Exchange opinions with your partner on the multination​al character of our society and the advantages of enrichment for the various traditions in the multinational situations.
Методические рекомендации по выполнению кейса (конкретной ситуации-проблемы):
1. 1Состав подгруппы (команды) формируется самими студентами по их желанию.
2. Каждая команда выбирает руководителя. Работа руководителя включает: фиксацию всех идей, высказанных в ритме мозговой атаки; не допускает критики идей, группирует высказывания; организовывает работу в подгруппе. После завершения работы по теме занятий руководитель подгруппы делает доклад в пределах 10 минут о результатах работы своей подгруппы.
3. Каждая подгруппа выполнят одну тему в течение всего практического занятия.
4. Подгруппы состязаются между собой, представляя разные команды.
5. Последовательность обсуждения:
· обсуждение полученной вводной информации, содержащейся в кейсе;
· обмен мнениями и составление плана работы над проблемой;
· работа над проблемой (дискуссия);
· выработка решений проблемы;
           дискуссия для принятия окончательных решений

Каждая выполненная правильна ситуационная задача – 5 баллов, допущены незначительные ошибки – 4 балла, допущены грубые ошибки – 3 балла и ситуационная задача, выполненная неправильно – 2 балла.
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1. Анализ текста (отрывки произведений английских классиков) 

SPECIAL DUTIES                                                                                       by Graham Greene

An English writer keenly concerned with the burning ethical, moral and political issues of the day. His novels and short stories always based on an entertaining intrigue are remarkable for the social impact they carry. His better-known works include: “The Heart of the Matter”(1948), “England Made Me”(1935), “The Quiet American”(1955), “Burnt-out Case”(1961).

William Ferraro, of Ferraro & Smith, lived in a great house in Montagu Square. One

wing was occupied by his wife, who believed herself to be an invalid and obeyed strictly the dictate that one should live every day as if it were one’s last. For this reason her wing for the last ten years had invariably housed some Jesuit or Dominican priest with a taste for good wine and whisky and emergency bell in his bedroom. Mr.Ferraro looked after his salvation in more independent fashion. He retained the firm grasp on practical affairs that had enabled his grandfather, who had been a fellow exile with Mazzini, to found the great business of Ferraro & Smith in a foreign land. God has made man in his image, and it was not unreasonable for Mr.Ferraro to return the compliment and to regard God as the director of some supreme business which yet depended for certain of its operations on Ferraro & Smith. The strength of a chain is in the weakest link, and Mr.Ferraro did not forget his responsibility.


Before leaving for his office at 9:30 Mr.Ferraro as a matter of courtesy would telephone to his wife in the other wing. “Father Dewes speaking” a voice would say.


“How is my wife?”

“She passed a good night.”

The conversation seldom varied. There had been a time when Father Dewes’s predecessor made an attempt to bring Mr. and Mrs.Ferraro into a closer relationship, but he had desisted when he realized how hopeless his aim was, and how on few occasions when Mr.Ferraro dined with them in the other wing an inferior claret was served at table and no whisky was drunk before dinner.

Mr.Ferraro, having telephoned from his bedroom, where he took his breakfast, would walk rather as God walked in the Garden, through his library lined with the correct classics and his drawing-room, on the walls of which hung one of the most expensive art collections in private hands. Where one man would treasure a single Degas, Renoir, Cezanne, Mr.Ferraro bought wholesale – he had six Renoirs, four Degas, five Cezannes. He never tired of their presence, they represented a substantial saving in death duties.

On this particular Monday morning it was also May the first. The sense of spring had come punctually to London and the sparrows were noisy in the dust. Mr.Ferraro too was punctual, but unlike the seasons he was as reliable as Greenwich time. With his confidential secretary – a man called Hopkinson – he went through the schedule for the day. It was not very onerous, for Mr.Ferraro had the rare quality of being able to delegate responsibility. He did this the more rapidly because he was accustomed to make unexpected checks, and woe betide the employee who failed him. Even his doctor had to admit to a sudden countercheck from a rival consultant. “I think ,” he said to Hopkinson, “this afternoon I will drop in to Christie’s and see how Maverick is getting on.”(Maverick was employed as his agent in the purchase of pictures.) What better could be done on a fine May afternoon than check on Maverick? He added, “Send in Miss Saunders”, and drew forward a personal file which even Hopkinson was not allowed to handle.

Miss Saunders moused in. She gave the impression of moving close to the ground. She was about thirty years old with indeterminate hair and eyes of a startling clear blue which gave her otherwise anonymous face a resemblance to a holy statue. She was described in the firm’s books as “assistant confidential secretary” and her duties were “special” ones. Even her qualifications were special: she had been head girl at the Convent of Saint Latitudinaria, Woking, where she had won in three successive years the special prize for piety - a little triptych of Our Lady with a background of blue silk, bound in Florentine leather and supplied by Burns Oates & Washbourne. She also had a long record of unpaid service as a Child of Mary.

AMERICANS IN ITALY. MR.EGLANTINE

by Sinclair Lewis

An American writer, satirist. Bitterly criticized the American way of life, its standardization of cultural values, its money-worship. In 1930 he was awarded the Nobel Prize for the novel “Babbit”(1922). Wrote numerous novels and short stories.

Mr.Vernon Eglantine is thin and rather tall and as respectable looking as an English muffin. He resembles a professor in a five-elm college, and that is what he was until that slight misconception of his interest in a girl-student, when the college president is said to have him chased down the steps of Old Main and halfway to the library. Since then, he has prepared house organs for large and robust Cleveland farms, written verse for greeting cards, and translated scandalous novels from languages he does not quite understand into English, which you’d better not understand. And for thirty years he has been a veteran of American artistic colonies in Europe, along with his latest wife, Mitzi, who is jolly and has large amounts of black hair, not often washed. Verny and Mitzi are usually shaky from ten a.m., when they rise till ten-ten, when they have their first cognac.

They were insiders in the good old days of the Left Bank in Paris. Ten thousand of Americans lived in Paris then and had their own bars and restaurants and newspapers. There Verny added to his literary art and the art of sponging. His specialty was getting the names of rich new American arrivals from the local papers, calling on these innocents to ask, with all his skinny and stork like solemnity, about a hypothetical uncle back home, and gratefully inviting the tenderfoot of the boulevards out to a fat lunch. Good old Mitzi always just happened to drop in at the restaurant and she got invited too.

Sometimes, with Verny’s bright conversation and hints of how to see in Paris what could not be seen, the lunch was good for a hundred-dollar touch, so thankful was the cultural sucker at having this new friend to show him the soft and dusky underside of Paris. Sometimes it was only twenty-five - and a dollar and a half accepted cheerfully. Anyway, it was always a lunch - enough sordid solid sustenance to last the Eglantines for two days, so that they could reserve their cash for the more necessary provender of grappa and brandy. 

When the magnificent luncheon bill was reverently borne in, on silver, Verny as host would look at it yawningly, and do a skilled and professional fumble. Oh! He had left his purse at home! Never mind; they knew and loved him here in this brocaded restaurant, they’d take his checks. And he would actually, with the slow art of the old master, bring out a real check-book, but what do you think? All the checks had been used up.

Sometimes the Eglantines had a quarter of an hour of warm pleasure in watching the downfall of the sucker, who ten days before had been a canny banker or salesman back home. Sometimes it was only five sly, exquisite minutes. But always, finally, the sucker paid for the lunch. Except that the Eglantines made it a principle that if he had “lent” them, as it was called, over seventy-five dollars, they themselves would pay, out of the fistful of paper francs which Mitzi carried in her greasy black and gold handbag.


They felt that they were spiritually soiled by having thus to associate with American businessmen, but they made up for it in their wonderful permanent friends of the Latin Quarter cafes: women with faces like athletic young men, young men with faces like petulant girls and all the geniuses who for ten years now had been writing a non-objective free-verse play about Edgar Poe. After 1946, this play, all the hundred lines of it so far written, would be turned into an existentialist drama with Lord Haw as the hero.)

When War II came to make such annoying inconvenience to gentle people like the Eglantines, Verny and Mitzi escaped to England, where she washed her hair (early in 1941 it was) and he took to shaving and was employed by the government as an expert on American culture. 

2. Перевод газетной статьи (статьи из www.bbc.co.uk, www.nytimes.com,www.guardian.co.uk)

3. Тематика устных разговорных тем:

1. Painting.
2. Bringing up children
3. Leisure.
4. English schooling.
5. Movie.
6. Health.
7. Higher education in Great Britain.

8. Courts and trial.

9. Books and reading. Famous British writers.

10. Man and music

11. Difficult children.

12. Television in our life.

13. Family life in Great Britain.

14. Customs and holidays in Great Britain.

Методические рекомендации по подготовке к экзамену:

Подготовка студентов к экзамену включает три стадии: самостоятельная работа в течение учебного года (семестра); непосредственная подготовка в дни, предшествующие экзамену. Подготовку к экзамену необходимо целесообразно начать с планирования и подбора источников и литературы. Прежде всего, следует внимательно перечитать учебную программу и программные вопросы для подготовки к экзамену, чтобы выделить из них наименее знакомые. Далее должен следовать этап повторения всего программного материала. На эту работу целесообразно отвести большую часть времени. Следующим этапом является самоконтроль знания изученного материала, который заключается в устных ответах на вопросы, выносимые на экзамен. Тезисы ответов на наиболее сложные вопросы желательно записать, так как, в процессе записи включаются дополнительные моторные ресурсы памяти.

Литература для подготовки к экзамену обычно рекомендуется преподавателем. Она также может быть указана в программе курса и учебно-методических пособиях.

В ходе подготовки к экзамену студентам необходимо обращать внимание не только на уровень запоминания, но и на степень понимания категорий и реальных проблем. А это достигается не простым заучиванием, а усвоением прочных, систематизированных знаний, аналитическим мышлением. Следовательно, непосредственная подготовка к экзамену должна в разумных пропорциях сочетать и запоминание, и понимание программного материала.

В этот период полезным может быть общение студентов с преподавателями по дисциплине на групповых и индивидуальных консультациях.

Шкала и критерии оценивания письменных и творческих работ

	Баллы
	Критерии

	5
	Глубокое и прочное усвоение программного материала. Полные, последовательные, грамотные и логически излагаемые ответы при видоизменении задания. Свободно справляется с поставленными задачами, может обосновать принятые решения, демонстрирует владение разносторонними навыками и приемами выполнения практических работ

	4
	Знание программного материала, грамотное изложение, без существенных неточностей в ответе на вопрос, правильное применение теоретических знаний, владение необходимыми навыками при выполнении практических задач

	3
	Демонстрирует усвоение основного материала, при ответе допускаются неточности, при ответе недостаточно правильные формулировки, нарушение последовательности в изложении программного материала, затруднения в выполнении практических заданий

	2-1
	Слабое знание программного материала, при ответе возникают ошибки, затруднения при выполнении практических работ

	0
	Не было попытки выполнить задание


Шкала и критерии оценивания тестовых заданий

	Оценка
	Критерии

	«Отлично»
	Задание выполнено на 91-100 %

	«Хорошо»
	Задание выполнено на 81-90 %

	«Удовлетворительно»
	Задание выполнено на 51-80 %

	«Неудовлетворительно»
	Задание выполнено на 10-50 %
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Вопросы:

1. Make a linguo-stylistic analysis of the extract from “Americans in Italy” by S.Lewis

2. Render the article

3. Topic: “Man and music”

Зав. кафедрой __________________________________ С.М. Юсупова
Критерии оценивания по оценочному средству экзамен

	Уровень сформированности компетенций
	Шкала оценивания
	Критерии оценки сформированности компетенций
	

	
	Высокий уровень сформированности компетенций
	Продвинутый уровень сформированности компетенций
	Базовый уровень сформированности компетенций
	Нулевой

уровень

сформированности компетенции

	
	отлично
	хорошо
	удовлетворительно
	неудовлетворительно

	 ОПК-1; ПК-1; ПК-5


	Обучающийся на высоком уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на среднем уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на удовлетворительном уровне владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.  
	Обучающийся не владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.

	
	Обучающийся на высоком уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на среднем уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на удовлетворительном уровне владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.  
	Обучающийся не владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.

	
	Обучающийся на высоком уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на среднем уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на удовлетворительном уровне владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.  
	Обучающийся не владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.

	
	Обучающийся на высоком уровне владеет основными дискурсивными способами реализации коммуникативных целей высказывания применительно к особенностям текущего коммуникативного контекста.
	Обучающийся на среднем уровне владеет основными дискурсивными способами реализации коммуникативных целей высказывания применительно к особенностям текущего коммуникативного контекста. 
	Обучающийся удовлетворительно владеет основными дискурсивными способами реализации коммуникативных целей высказывания применительно к особенностям текущего коммуникативного контекста. 
	Обучающийся не владеет основными дискурсивными способами реализации коммуникативных целей высказывания применительно к особенностям текущего коммуникативного контекста.

	
	Обучающийся на высоком уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на среднем уровне владеет  культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.
	Обучающийся на удовлетворительном уровне владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.  
	Обучающийся не владеет культурой мышления, способностью к анализу, обобщению информации, постановке целей и выбору путей их достижения, владеет культурой устной и письменной речи.


Утверждены на заседании кафедры 

Протокол №_1__ от 30.08.2021 г.

Заведующий кафедрой ______________________________

Методические материалы, определяющие процедуры оценивания знаний, умений, навыков и (или) опыта деятельности, характеризующих этапы формирования компетенций

В соответствии с «Положением о модульно-рейтинговой системе оценки успеваемости студентов» ФГБОУ ВО «Чеченского государственного университета им. А.А. Кадырова», утвержденного 29 января 2015 протоколом №1, оценка успеваемости студентов по дисциплине «Практикум по культуре речевого общения второго иностранного языка» осуществляется в ходе текущего, рубежного и промежуточного контроля, посещения занятий, бонуса и штрафа. 


Текущий контроль – это непрерывно осуществляемое «отслеживание» уровня усвоения знаний и формирования умений и навыков в течение семестра. Текущий контроль знаний и умений и навыков студентов осуществляется в ходе учебных (аудиторных) занятий, проводимых по расписанию. Формами текущего контроля являются опросы на лабораторных занятиях, индивидуальных домашних зданий. Сроки проведения всех видов текущего контроля определяется календарным графиком учебного процесса по дисциплине. 

Рубежный контроль осуществляется по самостоятельным разделам (в соответствии с рабочей программой, которая разбита на модули) – учебным модулям курса и проводится по окончании изучения материала модуля в установленное время. Число модулей (блоков) дисциплины в семестре два. Рубежный контроль проводится с целью с определения качества усвоения материала учебного модуля в целом. Внутри семестровый рубежный контроль знаний студентов по дисциплине «Практикум по культуре речевого общения второго иностранного языка» проводится на 8-й и 16-й учебных неделях семестра. Студент имеет право в любой момент получить информацию о ходе накопления своего рейтинга.

Промежуточный контроль – это экзамен в 7- 8-ом семестрах в сессионный период.


Полная оценка по дисциплине «Практикум по культуре речевого общения второго иностранного языка» определяется по сумме баллов (S дисц.), полученных студентом по различным формам текущего, рубежного, итогового контроля, посещения занятий, бонуса за минусом штрафных баллов.

Методические указания для обучающихся по освоению дисциплины (модуля)

Успешное усвоение дисциплины не только зависит от профессионального мастерства преподавателя, но и от умения студентов понять и принять задачи и содержания учебного предмета. Студены обучаются навыкам работы со словарями, текстом, лексическими упражнениями, активизации лексики в речи.  Введение лексических единиц проводится способом толкования (дефиниций), путем определения класса, категорий, семантических характеристик, способом соотнесения словарных статей в одно- и двуязычных словарях.
На занятиях студенты выполняют упражнения, направленные на формирование и закрепление навыков, существенных для эффективного овладения языком средств массовой информации. Система упражнений помогает учащимся лучше понять специфику языка прессы и усвоить необходимый лексический и грамматический материал. Студенты должны иметь понятие о типах газет, основных разделах, изучить грамматические признаки газетных заголовков, структуре статьи.

В качестве важного компонента обучения иностранным языкам выделяются умения, необходимые для успешной учебной деятельности. Данные умения можно развивать самостоятельно и с помощью преподавателя.
Условно умения можно разделить на три группы:

· умения, связанные с интеллектуальными процессами;
· умения, связанные с организацией учебной деятельности и ее корреляции;
· умения компенсационные или адаптивные.

К умениям, связанным с интеллектуальными процессами, относятся следующие:
· наблюдать за тем или иным языковым явлением в иностранном языке, сравнивать и сопоставлять языковые явления в иностранном языке и родном;
· сопоставлять, сравнивать, классифицировать, группировать, систематизировать информацию в соответствии с определенной учебной задачей;
· обобщать полученную информацию, оценивать прослушанное и прочитанное;
· фиксировать основное содержание сообщений; формулировать, устно и письменно, основную идею сообщения; составлять план, формулировать тезисы;
· готовить и презентировать развернутые сообщения типа доклада.
К умениям, связанным с организацией учебной деятельности и ее корреляции относятся:

· работать в разных режимах (индивидуально, в паре, в группе), взаимодействуя друг с другом;
· пользоваться реферативными и справочными материалами;

· контролировать свои действия и действия своих товарищей, объективно оценивать свои действия;

· обращаться за помощью, дополнительными разъяснениями к преподавателю, другим студентам.
Компенсационные или адаптивные умения позволяют:
· пользоваться лингвистической или контекстуальной догадкой, словарями различного характера, различного рода подсказками, опорами в тексте (ключевые слова, структура текста, предваряющая информация и др.);

· использовать при говорении и письме перифраз, синонимичные средства, слова описания общих понятий, разъяснения, примеры, толкования, "словотворчество";
· повторить или перефразировать реплику собеседника в подтверждении понимания его высказывания или вопроса;

· обратиться за помощью к собеседнику (уточнить вопрос, переспросить и др.);
· использовать мимику, жесты (вообще и в тех случаях, когда языковых средств не хватает для выражения тех или иных коммуникативных намерений);

· переключитъ разговор на другую тему.
Содержание самостоятельной работы
Виды учебной деятельности:
· Внеаудиторное чтение в объеме
· Просмотр фильмов на изучаемом языке

· Прослушивание аудиозаписей
· Овладение лексическим минимумом (не менее 50 л.ед. в месяц).
· Выполнение домашних заданий

· Подготовка к текущему и итоговому рейтинговому контролю

Разработчик __________       ___Ахтаева Л.А.______


                       (подпись)              (инициалы, фамилия)  
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